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This paper focuses on the change in theigrowth rate

in schools by looking at some of the available data and rearranging
it in ways that explaln the flattened growth rate. The analysis

begins with an overview of the market--past, present, and future..
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From there, future prospects for the school business are estimated.
Declining enrollments, a tight job market for college graduates, the
role of schooling in the aevelopment of personal and national wealth,
cybernation, and changes in techno-structure are seen to have adverse
effects on schools. Positive measures such as an increacged emphasis
on school improvement based on accountability, market development,
restricting access, and charglng higher prices to those admitted are
cited. Preventive steps to improve the position of the schools are
urged such as the discouraging of certification services outside the
formal school system, of school discount houses, and of movements
that propose a de-schooling of society. Broadenlng the concept of
work to include categories presently excluded is seen as a way of
returning to schools the function of educating. (Author/At)
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Where have all the young men gone?
. Long time passing .

Where have all the ybung men gone?
Long time ago .

Where have all the young men gone?
Gone to graveyards every one

When will they ever learn?

When will they ever learn? -

Our society hias been trying. The young men, and
young women, too, have gone to school!

Schools-are one of the largest businesses in the United
States today. They consume over 7% of the GNP and
occupy the tune of one-third of the population.! They
were, until a short titne 280, a true growth industry.

The growth scems to have flattened out, and the
change in growth rate has caught many adininistrators
and public policy makers by surprise. It has also left a
number of investors in the school system -particularly
students -holding a ligh-priced stock without much
current value,

- Our purpose in writing this paper is to uttempt to
explain what has happened to the school business. In
preparing the® paper we were driven by personal
concern—what is our future as cmpl(»ycc-stockhol(lersz
in the school business? Inorder to help make a decision
ahout whether or not to stay on the job, we have looked
at some of the wually available data and rearranged it in
ways that we feel explain what has been happening in
schools. Qur analysis commeiices with the usnal over-
view of the market—past, present, and future. From

¢ there, we estiate futuce prospects for the business.
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Although a sizable number of older people are going .
back to school, the ,market for schooling is largely
among the young.' Until six years ago, the young were a
growth industry’s dream for their nuinbers were growing
dramatically. In 1920, for example, there were only
about 19 million people aged 14-24. By 1960 that
“market had grown to 24 million, dnd by 1970 to 35

million.® The growth was a geometric progression. .~ - -
* he 4 -

The numbers enrolled in schools grew even more
rapidly. Scholars, school administrators, and teachers
were very busy in the role of advertising agenis for the
school business. In the late 1950%, and pargicularly in
the 1960%, they began to sell the public on two themes:
schools led to better jobs and higher incomes for
students who went to school, and a schooled populatign
led to economic developinent in the nation.
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Thé first theme led to an increased demand - for
schooling, so that the industry was able to attract an =
increasing percentage of young students. Tn 1920, only 3
miIJion‘yotmg people were enrolled in secondary of
post-secondary schools: by 1960, some 15 million were
encolled; and by 1970, enrollinent had reached ahnost
25 million. In the 1920-4970 period, school enrollinent
had increased 6-1/3 times, while the number of people
aged 14-2+4 had not even doubled.

Since schools are not really profit-making organiza-
tions, the second prong of the advertising campuign —
economic development -was very important. Withqut
this idea, it.would have been hard to convince politicians
that people who did not directly benefit from schooling
(the retired, drop-outs, and the like) should be com-
pelled to spend part of their limited income supporting
schools.” But lo! With the idea that 'schools led to
economic development (and hence to pension increases)
the advertising department scored a significant break-
through in raising investor confidence.® On the basis of
that campaign, educators managed to convince the
public to increase their support of schools from about
3.4% of the GNP in 1950 (about $8.8 billion) to 7.5% in"
1971 (about $78.2 billion).

While very effective, the advertising cuinpaign was
waged with rotigh data. As arguments in favor of
expansion or investment were points such as:

(1) Rates of return an investment in education,
however neasured, compare favorably with rates .
of return from other types of investmnt.

(2) There are relationships between economic growth
and increases in national expenditures for educa-
tion or in school enrollinents.

{3) As economies develop, new occupations come

" into being which téquire more skill and education.
" (4) The more .education people have, the more they
are likely to eurn over their lifetime.

(5) If relative carnings reflect a free interplay of
‘market forces (an “iffy” proposition), a higher
education, with its higher earnings, reflects higher
productivity from the national point of view.*"

Promotion and increased warket size were not the
only factors at work in enhancing the market value of
schooling during the last 10 to 15 years. During that
time much progress was made in replacing men with
machines, and the society became a technocracy.

The replicement-of men with machines has been a
quizt process. There has been much 'talk of the impact of
automated system on cmployment, but little visible
evidence of widespread unemployment as a result of
automation. As Michaet points out below, cybernation
of automited technology has made a silent coaquest of
the labor force. The silence can be accounted for, in
part, by the way in which automated systems have been
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introduced. Rather than laying off large numbers of . However, not>onty has there not been a percentage
- - . . ° .
workers, automated systems have engbled chormous v increase in_the size of the labor force, but the percentage
*incraases in productivity Without increases’in the size of . of unemployed has remained relatively -constant at
PO NP i

the tabor foree. g " roughly 3-5%-in the period 19201970 (except, of .

In the Inghly automated chemical industry, the
number. of production jobs has fallen 3% since
1956 while output has soared 255 Though steel
capacity has increased 207% since 1955, the
number of men needed to'operate the industry’s
plants—-even at  full capacity~ has (lropped‘
17,000....% "~ _ . +

>
X

The process continues at an accelerated pace, Time
reported 1 1961 that ... On the farm one man can
grow enough to feed 24 people; back in 1949 he could
feed only 15.°7 That was an mcrease of 60% on the
1949 base. In 1973, Borlaug and Brandow. report that
farm productivity has gone up 310% in the last 20
years.

Flgure I: Holloman's Box--Representative

course, for the Dépression Jccadc)."ﬂnis has happened.in
spite of the mcreased population in the country and in
spite of cybemation. The point here is that- the ‘con-
stancy n unemploynent tigures and the size of the labor
force could not have absorbed the large increase in the
spopulation in those same years. What happened, then, to
the large numbers of people who were not in the labor
force nor among the uilcmployed? o

To answer, we now turn to what we call Hollomar's
Box. The box, shown below, was sugsested to us by
Herbert Holloman of MIT. [t consists of five parts. The
central part is the productive sector of the economy and
is ocoupied by manufacturing. service industries, and
government. To the left and right, and above and below,
of the central part are sectors of the econbmy which are
not ditectly productive but which are concerned with

» regulation of entry into and out of the box.

Distributions of People As % of Labor Force
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41942--earlicst data available
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bracludes all persons 14 years of age and over not clasaified as employed,
unemployed, or in Armed Forces; and excludes those in school and those

keeping house.

CIncluges those in the categories of 111 health, retircmeat, o)d age, think
cannot get job, and all other reasona; and excludes those {a school qu!

. those with home respoasibilities.

4
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- " As can be seen Trom Figure. 1, there has br. R
dramatic shift in the distribution of people in the
cconomy since 1920. If we consider leisure time as tine ‘

“not spent on the job it the production af goods and
services, then ap'parcntly what has happened is that the

leisure generated by cybernation has been taken at either

. énd of the work hfe—people defcr entry intp the labor

foree'to a later age, and they get out of it earlier.
Popular belief seems to“hold that the impact of .
cybernation will be solely on production and blue coltar
- workers. In fact, Michael has pointed out that it will,
and is, affecting the service industries which most people

feel gre.immune to the impact of automation. Stores aré -

replacing sales personnel; cheaply-made  equipment
climinated the need for repair; people who have
increused leisure are apt to use some of the leisure time
doing work which could have been done by 2 serviceman
in ycars past. ’
The impact of cybernation on schools is that schools
have served to legitimize unproductive time. Students
and teachers who would be unemployed if they were not
in schools, instead hold positions of respect and
) privilege. Just as farmers are paid to keep land out of .
production, these people are subsidized by both society
and their families not to attempt to work. This has been
no. mean feat, for if schools today were to enroll
students.at the rate prevalent in 1920, both the number
of studeqt‘s and the number of instructors would be cut
dramatically. If those students and teachers were to be
added to the labor force and be unemployed, the 1966
unemployment rate would have been. over 19% and
“would be even higher today
The upshot of all this is that cyberna.ion has'worked .

o

to the advantage of schovls. In a real Sense our invest.

ment is secure in that the society cannot afford major
cutbacks in school enrollments as they could result ih-
widespread unemployment and civil unrest. ’
The last factor to affect the market for schooling fras
been sthe development of a technocracy in the Uped
States. Basically, what has happened is that the work f
the society has been, increasivgly broken down into
. narrow"areas of technical specialization. As the work has
‘ become more’ specialized and detailed, so have the
o qualifications of the people intended to fill job
: vacancies. McDonnell-Douglas isn’t too interested in a .
generalist any more: they need engineers to design wing
flaps, production engineers to ensure that supplies of
N bolts arrive at the right point on an assembly line at the
right time, and so forth.

The work of allocating human resources into
increasingly complex” job vacancies has fallen to the

> schools. The allocation function begins 1 the early
clementaty giedes and contmues throughout a student’s

career. The social status and occupation attained by

adults is in large measure a result of the level and type of
¢ducation they have received, as symbolized by their

o 4
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diplomas. These ’cducationa!‘crcdchlials certity students
according to their achievement in sc}lqo[s, which certifi-
“cation gains them access to the occupational world, the -
~world of status and money. The certification function of

schooling has_ made i‘nvAcstmcnt in schools attractive, .

sincg it has reinforced the ‘advertising campaign showing -~

iridividual wealth to be a function of schooling. ) ’
The diverse functions undertaken by schools have !

helped insure their growing prosperity, at least until
recently. Ta the basic product line of reading, writing,

and drithmetic, Schools have added custodial carg, pro- "
*vision of an acceptable way to absorb the effects of -
cybernation, a dampening of the effects of a baby boom, -

and a complete range of personnel selection and screen-

ing devices for industry. All of this for only 7% of the

GNP is a bargain in anybolly’s book. After all, some
countries get much less for « much highér investment in
schooling. , .

But, cvidently, the desirability of schooling has begun
to take a downturn in the last twvo years. Elementary- -
enrollments have dropped; undergraduate enrollment in
colleges has. fallen below expectations; and federal
support for the training of Ph.D.’s has been cat back”
drastically. Teachers have begun to be spoken of as if
they were in oversupply; tenure started to be hard to
get, as did competitive offers to-faculty. Educators haye
begun to speak of deschooling, of alternatives, and of -
accountability - all signs of problenss in the business.

Why? . .

First off, enrollment is dzclining, the number of .
births has been dropping for the last five years, and tlfe
cohort of students entering elementary schools is smaller
this year- than last, and last year than the year before.
Though some districts are still expanding their enroll-
ment, the expansion is at the expense of other districts
whicl are losing population. So far there is no end in
sight to that decline, although demographers promise an
uptr.n in the number of births in the 1980’s under -
ce " assumptions.

-+ more advanced levels, enrollment drops seem to be
“attri- atable to a notably tight Job market for college i
grac ates. Initially, this may be viewed as a transitory

effect due to the troubled economic waters through

vhich we are sailing. A look back at Holloman’s Box,

though, coupled with a reading of Berg,? Renshaw,!©

and Collins,' " leads one t6 conclude that the tight'

Jmarket will continue because there is‘an oversupply of

Just abont everybody--even physicians in the near

future, according to Ginzberg."? .

On top of this, there is new and disturbing informa- .
tion about the role of schooling n the development of
personal and national wealth, Some pertinent data which
illustrate an opposing ¥iew Trom that in support of the
dallar vatue of schooling is as follows: *

" = -« L4 ~
(1) Within several occupations the number of years of

>
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schouling attained by workers hus been rising vver

time. .

(2) There 1s an eacess of supply over demand for

educated people at all levels of education. For

example, in* 1960 the census listed 1.2 million_

* males in octupations which rcquired a, college”

degree. But 4. 3 million males had such an eduda-
tion.

(3) Many  occupational skills can be and_often are
learned on the job rather than in schools. -

{(4) Education is often used as a meuns of screening
out apphuantu for jabs. Consequently, the level of
education “‘required” to enter a job seems 1o
inciease with the supply of educated people. This
places a society wishng to use the school as a
vehicle for social mobility on an endless
treadmill - there can never be “enough™ schooling
in the society. -

(5) There is an oversupply of educated people 1
countries of “low econonic developinent,
indicating that the demand fur education does not
necessarily come directly from the economy. A
similar trend can be found in the “oversupply” of
Ph.D.>s in the United States dnd Canada.

(6) The role of auiomation, which is often touted as
creating. demand for more  highly skilled
employees, also simplifies tasks and thereby
reduces the skill levels required of the labor force.

s> 3 Assembly line methods are an example of this.

(7) There is some evidence that estimates of the value
of an education are too large; past estimates
didn’t consider the plentiful supply of educated *-

cople avajlable since the mid-sixties, a su_gply
destined to continue for some years. ~

(8) As the supply of people in ocuzpauons rises, there

+ is an attempt to “lock up™ the occupation by
professionalizing it. That is usually done by
1}1¢.Lcdsmg the amount of schooling required for
entry into-the profession,! 3

(9) On"top of all the above, there is growing evidence
of the mcffcctlvencss of schools as teaching ins(i-
tutions.! 4 )

{

Such qualifications do not make good advertising
cupy, for they make it difficult to embrace the proposi-
tion that schools are necessary in a growing tgch-
nological society withuut serious rescrvations. In
fairess, tov, most of these qualifications weren’t well
known when the advertising and promption of schools as
economic saviors was begun. 1 Nor were data deliberately
misused. Teachers and administrators actually believe
that schoohng is necessary for ‘ccononiic advancement.
Such a belief 15 well founded in the world of the
teacherfadnunistrator/professor, where degrees 1ean
prestige, prumotmu, and salary increases, but such a
direct ti¢ between sdwohnﬂ and social status is rarer ‘
outside school and government bureaucracies.

Cybernation may also have adverse effect on schools.
Federal agencies, such as the National Svience Tounda-

3

»
tion, und professional assuviations, such as cngineers, as ®
well as private enterpiise are all ummptmu to displace
teachers from the schouls via a nwmber oftmhnuloglunl
innovations. The most visible of these is Sesame Street,
but there are many others; some enjoying very lavish
fipancial support.

The tong-terin impact of cybemation on schools may
be most serious for teachers. As machines have begun’to
literally take over much of the routine in production, so,
too, they may Bgin to take over the business of
instructing students in schools. The idea of comput-
erized instruction has been around for a long time. Many
of us tend to denigrate itsspotehtial, pointing out its cost
and operational difticulties. To readers who seriously
doubt the possibility of using computers as teacher
surrogates, we can only caution that the rate of develop-
ment in cybernation is high. All that is required for
cybernation to become attractive to management is that
autumated equipntent be cheaper and more reliable than
the non-autumated variety. The day when that will
ocuur in schooling is fast approaching, hastened in the |
casc of schools as it was in industry, by tiic advent of
unionization, teacher resistance to accountability (as in
Washington DC), and government incentives. Thus, our
investment is not secure in that we can be replaced as
parts of the chool organization by machines—and
probably within the workingTlifetime of many of us.

Ihy their current crude state of development the
implications of cybernetic innovations are uncléar. But it
seems likely that the?impact of a fully developed
technology on schools will come not just as a replace-
ment for teachers in schuols but as a whole new delivery
system. Technological innovation=did fiot make it
possible to replace men with machines to wire radio
circuits, it made it possible to make circuits in new
ways- by printing them and photoreducing the priits to
make incredibly small ¢ircuits with httle human pamu-
pation. - . -

It is hkely that the same sort of thmﬂ will happen as
technology is brought to bear on the problem of deliver-
ing cdumtion to pwplu a whole new system,
complctcly by pasatug the eaisting plaut. The heginning
signs are already there. As carly as 1958, Fritz
Machlup'® was wnting of the huowledge industry of
which schools were only a part. It may be that this
mdustry as a whole will develop faster than séhiouls can
change to mect new muarhets, and that the schouls
themselves wili fail. ! ‘

Finally, there are pussible changes in technostructure
which will work to the disadvantage of scho8ls. Sthoots
scrve as sureening agencies for the techiostructure by
providing certificates ®hich are suppused to attest to
competence. If the structuie becomes more diverse, and
if it continues to change at a faily high rate, schools
may becutne hurd pressed to provide relevant certificates
because of organizativnal vbstacles placed i the path of

6
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change in schqols.! ® The technostructure itself will have

to provide training. In this event, there is evidence of a
capacity and willingness to d« this now: for example, the
armed forces are the large-scale trainers of manpower in
the United States, technologically-based firms such as
IBM or Bell Telephone find it usetul to run their own

By

managers, and McDonald’s runs a “Hamburesr Univer-
&

. ™ ‘
sity.” . .

Also, agencie‘s other than schools have begun to chter
the certification arena. Educational Testing Service has
begun to prepare tests of vocational ability, high school
Equivalency examinations are now commonly used, and
no doubt other tests can be devised. These, if accepted,
threaten to break the monopoly held by schools on the
lives of children.

So much for the analysis. The future, to put it
bluntly, looks very bleak indeed. We have sold one
product, particularly well in the last 15 years, to our-
selves and to the public; but the public’s desire for the
product is on the wane. Not only is-the market for the
product dwindling, but there are new competitors for
that market. Even efforts to jmprove schools, to make
them more attractive through attempts to implement
“alternatives,” seem bedeviled by contradictions and

* funding efforts. Accountability, or more careful quality
reontrol, won’t alter the fact that we might be trying to
-sell an Edsel when at best the world will purchase little
cars and what is really needed is a,new transit systen.
The economic dislocations we are about to experience in
schools seem very sevére,

Should you buy or sell your stock in schools?

It we could, we would sell. It seems to us that the
recent increase in.the popularity of schools arose in
response,to a peculiar set of conditions. There was a

huge cohort of people to be socialized, there was a
massive effort to absorb the impact of technological
development with school, and there was aii increase in
‘school-related aspects of the technostructure. The out-
look for the fir§t two factors is clearly bleak for at least
the short run.! ln'fagt, techndlogy may change from a
force which provides client enrollments to one which
takes them na\vny. The technostructure may choose to
rely less on schools as personngl screening devices; at an
rate, it is hard to see ho“/schools could be used any
more extensively than they have been for the last five
years. “Schools won’t go away, but neither their
personnel nor their graduates will be rewarded as hand-
somely as has been the case in the recent past.
Neither we as individuals, however, mor the society as

a whole, can get rid of our stock. The purchase price of a

“degiee is not refundable, and schools are not very
marketable as office or warehouse space. In addition,
though investments may continue to decline with the
decrease in demand, uffecting the value of the stock, the

stock will not become worthless. Nevertheless, though
N - 4

\

accreditation systems, stores train their clerks and future .

we must -retain our stock ‘and though it will never be
valueless, we need not sit idly by and suffer the decline
in the market. We could take action to méke the stock
more attractive,  inducing insreased speculation* in
schooling. This campaign should lead peoplé to continue
to demand‘access to schooling. ‘.

Since the labor market cannot currently absorb all of
the graduates from schools, the campaign would be abit

“ L
. fallacious. Because of that, school people could'attempt .

*to maximize profit by not selling to cxié;yone but by
restricting access” and charging higher prices to those
admifted. The effect of this would be to put schooled

. Amanpower in relatively short supply and hcn'gc to drive
the price up. This, of course,“vould make the advertising
campaign ring true, since the schools would become
more important in their role as gatekeeper to the
economy. ’ .

Second, we could pl?;‘cc lnore emphasis on school
improvement based on notion§ like accountability 3 and
carcer..cducation.'® These wonld convey to the public
the image that schools were doing something about
providing needed skills to their children—and would
complement any campaign designed to show that
schooling led to wéalth. They would also divert public
attention away from the role of schools as gatekeepets,’
which serve to prevent people from entering the world

.of work, to the schools’ role in facilitating entry to the
work world. ‘

Third, we need to recognize the Bact that schools are
very large employers of their own products. We could
continue to upgrade .the requirements for entry into
teaching. Perhaps a Master’s degree ough: to be a
minimal requirement to' teach clementary chitdren in
these complex times, and no less than a Ph.D, aspirant
ought to be allowed to face a high school class. Ph.D,’s
could be expected to have a couple of years of post-
doctoral study before entering the teaching ranks.

Finally, we need 1o seck out new narkets. In a
country as wealthy as_this surely we ought to be able to
deliver an editéation to everyone. Handicapped children
w;.0, for all the good intenfions of our profession have
been overlooked for more pleasant surmundi’ngs, sceny
to be a current fad, as are efforts toygel into the

manpower retraining business. A sincere comniitment to

-mgrket development should produce other opportunities

which are not yet used. .

In addition "to the above-noted positive measures,
certain preveative steps should be taken to iniprovc the
position of schools. For instance, efforts to establish
certification services outside the formal school systen.
should be harassed as much as possible. Agencies such as
Fducational Testing Service, which develops tests of
competence that can be taken by anyone regardless of
schooling, serve to allow students to bypass schools, in
favor of other ways of learning. The growth of such

agencies must' Be couitered in ordet to preserve the

~
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schoul >)stf'm s nmthuds of allocating status, prestige, .
and mom.y N . :

A less immediate threat, but a real one nonetheless, is
talk "of “deschooling™? society? Naturally, any effort to
decrease people’s dependence on the schools is not in
our interest as Sharcholders and should be fotight.
Fortunately, since any scrious effort to “deschool”.
society would have terrible consequences for the
economy, we need not fight that battle alone. Unions
and politicians can be expected to join schoel people
once children and unemployed teachers begin to floodl
the labor'market. This support should appear even as we
attempt to pha large numbers of students in the work
force as part of what is now called “cooperative educa
tion,” .

We need also to be wary, of school discount houscs A
number of schools have begun to get on the mail order
diploma bandwagon. The fact that these institutions can,
with the lu.lp of modern technology, offer fow-cost
degrees to peoplc alt over the nation, represeits a serious
new threat. The resources of accrediting agencies and’
statc governments could be rallied to join with <ch?ol
people in an effort to stop the expansion of these
Jorganizations. The effect of such procedures would be to
kcep}peoplc in school longer. This vaic_)u,sly_;’_ would
delay entry in the marketplace angd allow time for the
market to adjust to new supplies in personnel through
natural attrition. If attrition proves inadequate for
-creating vacancies to meet supply, it would be possible
and even worthwhile to biing about a policy of early
retirement, say at age 55, even though many would be
retired against their wishes. ﬁanpowcr policies such as
these would be necessary to sustain credibility in the
certifying function of schools. )

The second course of action involves equally drastic
. measures as those suggested above. But whereas the

foregoing measures are designed to improve ‘the social
position of schools, the following arc designed to teturn
to schools the function of educating people. In com-
menting thusly we mean to distinguish hetwedn getting
schooled and getting educated, though we do not intend
to specify the differences at this time.

. Schools have been viewed for too lonig, we believe, as
social panaceas. School people and the lay public have
sounght to redress America’s social ills by means of
education since the inception of free public education,
as Perkinson has pointed out.>! We are overdue in

recognizing that schools are pawns in a much larger gamé _

controlled essentially by economics. Probably. therefore,
schools have gone about as far as they, can be expected
in altcrm" the flfc of the society at this fime. In fact, as a
precondition to social refotm, society will have to
establish control over economic institutions. Christopher
Jencks is one of the later cduwtun tu n.wuw this
point.2?

Iy

In.notmg the powerful role of econumics i our social
life, we suggest that society address itself to the world of
work—to open up that world- and in the fullumng wdys.
“First; we need to broaden the coneept of work to
include categuries presently eacluded, excluded at least
from receiving payment for services rendered such as
volunteer labor, and second, we need tu introduce new *
categories as well. We miight go so far as-to reinstitute”
the WPA and the CCC. Third, to favilitate easicr access
to.the jub market by the young, we need to revise job
requircmchts where possible so that years of schooling
are of minimal importance.«Berg, of course, attests to
this possibility.>> And fourth, we need to shorten the
work, week, to shorten the working day, and to increase

the ampount of time off the job through long vacations

and leaves of absenve. Thus, at the same that we are

creating new jobs and casier access to them, we would be

rcdistrilzuting lasure. We would not that, thus far in
Ameticd, we have chosen to deliver most of the leisure
attained through our mussive investments mn technology
to the young and the elderly. We propuse, Instead, a
more equal distributfon. .
. We whuld Vidw the redistribution of leisure as a good
thing. First, it would be a humane way for all to share
the ‘benefits of Ltechnology. Second, it would help return
" sehools to their proper function which we suggwt is
cducatxénc .

In itself, of Ll'omse, increased leisure dehivered to all
throughout their woiking life would be an msufficient
cause in returning schools to their proper function.
Howgver, coupled - with the other three factors we
propose to open up the world of work, it becoines

significant. One result is that schools would rid them- + -

selves of their custodial functions. This would be a
s cunseguence of the increase 1p job opportunities, result-
ing from creating new jobs and creating vacancies
through redistributing leisure, and allowing easier access
to thuse, jobs by Yhe young, so that work would be 4
viable alternative to school for many youths. We would
mention two additional benefits to increasing lesure,
Those with leisure time on their hands would become
clients for the schools. That s, schools could provide a
creative outlet for dealing \\Ilh lmurc tuse, which lgads -
to the findal puint. In pmvndmg‘ ways to dedl creatively -
with leisute, sthools woyld need to -‘d;vclop new
cuniicula, the sighificant point being that sudl curricula
will be learned by those who desire to Anow their
. contents, whether highly ntellectual or stetly shill
% oricnted. 3

.

[y ’
"

In opening up the world of work, we may well find
oursclves in the happy position of retunung to schools
the function of educating people, while taking away
those custodial and certification fanctions which have so

«
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‘ COMMENT: TIL WISSLER EFFECT EMBRACES EDUCATION

Anderson, Lipton, and Morros have pr vided a paper
with both conceptual and practical implications. Becawse
our subdiscipline notoricusly laeks wnccpra, Ishatl focus

. onthem. -

Clark, Wissler once noted “(dmier. J.-Soc., 1916, i)p
656-61) that it was u\ufﬁcmu Tor the Pilgrims simply
to adopt the Amerindian’s cor as a crop; they simul-
tancously had to add fertilizer, change their touls, and
the like. And .0, while the elements of a given situation
may be particularized, they actually are itter-influential.
Hence, a phenomenon of one 'sector may drift to
another. (When a disease does so, physiciaus speak of

. metastasis.) At the single culture level, we may term tils
oftems implied but undefined relationship as the Wissler
Eftect. Sugh holism (liscndits Malipowski’s belief that
each blologlcul need.i Jn the individual creates one single
puipose institution that, tfore‘mmgle “bodily comforts

. own to create a drastically (ifferent educational
setting ~the public alternative high school:® Tn oider to

. determine what stance; if any, we as teacher-educators
ought to take toward this latest change effort, the
authots engaged in o “participant observation'siudy® of

two public alternative high schools in the St. Louis
metropolitan area. A brief summary of the study and a
more detailed description and analysis of the findings

will be the focus of this article.

. -
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scliooling, now bhuffetéd by economic oscillations. Its
functions of certification” and technical training,
Andeson-and Lipton'suggcsl..grc being embraced by the
user. institutions, like the McDonalds restavrants’
[Tamburger University. .

Even greater (hverslfutmn is pUsSlb]L, howewr. For T
example, one.Kenyan group, Samburu polyg'umats‘ |
warehouse their bachelor youths in the Moran, which . . o
boondoggles them on remiote national-guard maneuvers, . i
often till age 26! And su the school that Arthur Bestor’s |
followers would make the hwman pinnacle is Tevealed J
anthropologically as a mere zeitgeist pip.
. Anderson and Lipton® report connotes, then, that we . |

. leave to som::thmg like educational sociology the
parochialism of analyzing the rectangulac dgposuones
called sclrouls. Eduwtwnal anthropolugy must nstead

produce Dress™ (Amer. J. Soc., 1939, p. 942). spotlig lrﬁ'érguncratlonal tnnsmnsnon—m a wordy O
- But the transferral. conditions  depend on many enculturation.’ L
factors, essentially. Darwipian. Consider Euroamerican * h . % . Henry 'G. Burger -
- , . : . r RN - ‘
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» Introduction .- A Perspective: Societal Critics  *\ " ‘
Despite innumcrable attempts at educational innova- *Phase One of the invdstigation was an attempt to
. “tion in recent years, increasing numbers of students and delineate, through a reading of current ‘sociological
teachers have become so disafteeted with secondary essays, some of the larger societal factors which nght
education in America thdt they have struck out on their have created student unrest and givery impetus to the 4

de vclopmmt of alternative scliools. In Teviewing thy .
recent literatuse, we found some suggesting that the
ng ed for highly tramed personnel i our technological .
ociety clashes directly with the individoal’s need for
persnnal integrity, and that since schools are presently
geared pore toward efficiency than toward dividual .
* fulfillient, serious student dissatisfaction results (Wirth, |
1971, Toffler, 1970). Others luik the discontent of young
people more diréclly with the notion that in modern
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